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Manthey, Cindy   0:03
To Fort Bend ISD's new Know How Parent Training for Special Education. My name is Cindy Manthe. I'm a program manager in the Special Education Department. Today we are blessed to have individuals from the Early Childhood Special Education team to talk with us about.
about behavior and interventions for behavior. Umm So I'm going to turn it over to them who are going to introduce themselves and share the information. So welcome everyone. Thank you.
[image: ]
Oursler, Paige   0:46
And we're about to share our screen.
OK.
OK. All right. So today we're going to be talking about building independence for preschoolers with disabilities.
We wanna welcome you guys this morning. My name is Rhonda Johnson. I'm the program specialist for the Early Childhood program, and I've been with the district for 20 plus years. I'm a mother of two young men, 30 and 18.
Well, one just turned 19, so I need to update that. I have a daughter-in-law. I am a GG. I have a 2 year old grandson. I've been a program specialist for five years and all of my educational career has been with Fort Bend ISD.
Are we echoing? OK, great. Sorry. All right. And now I'm going to turn it over to my partner in crime. Hello, everyone. My name is Paige Barris. I just got married this summer to my wonderful husband, and this is my dog, Ozzie, who keeps me very busy. I love to travel all over the world. Some of my.
Favorite places I've been are Greece and Costa Rica. When I'm not working, I love hanging out with my nieces and nephews. I like to read and watch true crime.
All right, so we're going to just dive right in and talk about positive behavior supports and building that independence with preschoolers with disabilities. This parent training session is designed to give you some practical tools to help you build that confidence and the support that you need when working with your preschooler.
Young children with disabilities best work well when the families and the teachers have that collaborative type of partnership where you guys are communicating consistently so that you know what's going on at school and the teachers know what's going on at home.
So one thing that it's important to understand, understand the reasons behind behavior here. It's also important to discover like practical techniques to reduce those behaviors and to learn how to build a consistent supportive routine in home that is a.
Reflection of what that school and what works for both home.
And school environment. We also explore the strategies for working closely with teachers and the therapist. That means the speech therapist, if your child is receiving speech therapy, occupational therapist. Oh.
What else? Physical therapy. We all want to work as a team. That's very important. And then we talk about access. The access that comes is a part of a tool that helps to strengthen your child.
And this just speaks for itself. All behavior is definitely a form of communication.
Sometimes we don't understand that, but it is. And So what we want to do is take a positive approach to our behavior support.
This acronym right here just basically defines the different behaviors or reasons behind behaviors. We have escape, attention, tangible, and sensory, and now we're going to define each one of those individually.
So what is the function of the behavior?
Boring, scary, or even overwhelming. The next is attention. Your child wants someone to notice them. An adult or a peer. It can be positive attention, such as praise, saying good or negative attention like being corrected.
The next one is tangible. Your child is trying to get something they want, such as a toy, snack or an activity. And lastly is sensory. Your child is doing something because it feels good to their body or helps them feel calm, focused.
Pretty sound protectors.
Discover practical techniques to prevent these challenging behaviors.
It's very important that we try to figure.
Like what's behind the behavior if we can figure out like or identify what the function of the behavior is, whether it's to get a tangible item or if it's a sensory issue, or if it's just them.
Having that refusal moment or different things like that, most of the challenging behaviors are definitely some sort of form of attention seeking a lot of the times. So sometimes we have to try to see what can we do to prevent our babies from.
Acting out in a negative way, we want to try to flip the script on them. We want to use certain language like if we know that they're in a teach attention seeking behavior is taking place like they they want something and they also want our attention. Sometimes you can ignore behaviors if the safety concerns are not.
I'm gonna try to use specific language like to try to calm the student down to speak to them. Like first you get this, then you can have that. We use that language. We also like try to get them verbal cues or picture cues just depending on the level of your student if your student.
And is able to understand or communicate back with.
Sometimes it's just having them and that sometimes can change things. It kind of change their attention. We also want to give them choices. When we give them choices, sometimes that makes it a lot better for us as well, because at that time they feel like they are having some sort of.
Ownership in their behavior, like if they can make a choice, especially if it's a choice that is within reason. Now let's not make a choice of something that we can't do immediately because we want to reinforce the positive in whatever when they actually do.
Calm down or when they actually do stop doing whatever they're doing. So we want to make sure that if we ask them to do something and they actually follow through with that request, that the reinforcer is given to them immediately.
So just another quote. Every tiny step towards independence is a giant leap toward confidence. So the more we grow those independent skills for our students, the more confident they feel at home and at school. Just doing tasks just makes them feel better.
Learning to build consistent, supportive routines. So it's very important, especially for some of our babies that are on the spectrum. Routine, routine, consistent things that make things in a home and at school go.
So much smoother. But a lot of those things are beneficial to any child, whether you have a disability or not. Routine is huge and so establishing those predictable sequences for key things like waking up, meal time, bath time.
And making sure that you implement strategies and different things in the home that are appropriate across any Ave. Where it's like when a child is eating at meal time that they're sitting at the table and they eat their meal at the table and they're not walking around the house.
Because that's expected if you go to a restaurant or if you're in the cafeteria at school eating, those kind of things are expectations that we try to teach and establish with our students. So if we do that at home as parents, then that's like a consistency and we are building from home.
School with any other environment. Sometimes you have to monitor liquid intake, especially if you're toilet training or something like that. So to make sure that you're giving your kids their meals and their drinks while they're sitting down at the table and.
Enjoying them in an appropriate manner makes a lot more sense than a kid just walking around randomly in the home, drinking or eating all over the house. So those kind of things.
It's like restaurants or out in public, any event, and especially at school as well. And with bedtime, just being consistent in the time and trying to like stick with the routine where they be taking a bath at bedtime, then getting in the bed or taking a bath, brushing teeth, those steps.
That you consistently do and build that routine. It'll become like the next thing for the kid. They'll start to be able to actually do those things that are on. They'll understand, like, hey, I know when it's after dinner, I go to the restroom, I wash my hands, then it's time for me to get ready to.
Take a bath. I get my clothes ready. After I take my bath, I brush my teeth and then I know that mom's going to read me a story or something like that. And then it's time to go to bed. So whenever you are able to do certain things repetitively, it makes a big difference in the home and that typically carries you over to school.
That connection that we have at school that we build consistent routines with our daily routines where our kids are coming in, they're putting their backpacks away, they're having their breakfast. After breakfast, they're cleaning up, they're doing their toileting routine and then they're going and embracing the rest of their day and everything.
Everything is very structured in that day. From that time when the attendance bell rings, a lot of those kids are able to make that connection that, hey, it's time to go to lunch.
And then at the end of the day, when I hear the bell, when it's time to go home, they're making those connections with those signals and different things that are allowing them to understand. Like I know that when I hear that it's time for this to occur during my day.
And so when you combine those type of routines at home and those type of routines at school, kids start to build that independence that we're looking for so that they understand that, hey, I understand that when certain things happen, I'm supposed to do or act a certain way.
But we also want to remember that during these transition times that we not only give them signals that they can hear, sometimes they can see. Sometimes you have to do countdowns where you give them 5 minute warnings ahead of time when things are about to change. We do that in school all the time.
Time.
Especially for our babies that have trouble transitioning in and out of the classroom, whether it be at recess, lunchtime, or if they're an inclusion kid and they're going into a general education classroom, we want to make sure that we provide them those warnings so that they know that, hey, it's time for us to get ready to.
Change what we're doing today and move on to the next thing. So that's big in following the routine, being consistent in the things that you do at home, carrying over to school and also giving them that transition time and those warnings.
So how consistency builds confidence. So routines support healthy social emotional development in early childhood. The faster they get used to the consistency of their routines, the faster they'll build confidence at home and at school. They're able to identify their feelings. They can improve connection among family.
Numbers. So not only parents, but their siblings. It can promote a sense of family identity. Routines provide predictability and accessibility. So like Rhonda said, once they are used to the routine and they're used to the consistency, then they.
Are able to predict what's coming next, and eventually they're going to start doing all of these steps in their routine by themselves. Children with regular routines at home have self-regulation skills. They're better able to adapt to everyday challenges and new expectations, and self-regulation is a set of.
Skills that build overtime, so it's not gonna be something that happens right away, but the longer we stay consistent, the more chances they are of building these skills on their own.
And exploring strategies for partnering with the team. Your child's success is a collaborative effort. That means the teachers, the staff members, anybody that's working with your student is definitely a part of that team, as well as you and anyone in your home or in your extended family. You're the expert on your child.
And the school team is the expert on specialized instruction. So we share goals. We identify one to two skills you are working on at home. If you're having issues at home on certain things, it's very important to collaborate with the teacher because sometimes we might not be seeing the same things that you're seeing at home.
Home, whether it be a positive or a negative sometimes. So that communication piece is very important as well, using a simple notebook or apps for two to three keys, updates, daily behavior, success, the challenges and the new things. So most of our teachers.
They're sending home that communication log every day, and within that communication log, it should be some sort of form of information that's identifying how your student is progressing throughout the day. Usually parents will send more detailed information if there's a concern. I mean, teachers will send them more detailed information.
If there's a concern or incident may occur, but a lot of the times some of our parents, our teachers are really good about identifying like if they ate lunch, if they ate breakfast, if they had toileting success, how they did in out class, if they're going to out class, how they did at recess.
Different teachers have different types of communication logs. There's not one set form, so one parent may be receiving something different from another campus, and that's definitely OK, but it's just.
A lot of the times if you have that verbal communication with the teacher, whether it be via e-mail, whether it be in person, sometimes during pick up or drop off, it just depends on the teacher and the student and the parent.
Also, attending parent-teacher conferences is very important when the teachers have that time to actually dive into specifics about your kid and talk about the progress or the needs or any concerns that they might be having in order to help build the relationship and build, you know.
The academic skills, whether it be self-help skills, academic skills or social emotional skills that your student is working on. It's important to have that collaboration piece and during the parent teacher conference time, that's when you can definitely dive in and talk more in depth about what's going on with your student and you can.
Also provide information to that teacher about what's going on at home. And with that collaboration piece, you guys can determine like, hey, if this is working at school, let me try this at home. If this is working at home, let's try this at school.
So these are just some visual supports that we use in the classrooms. We have visual schedules that it will just map out what our day looks like in our classrooms. So the students have an easy visual. They can see exactly what is expected.
On the bottom left we have visual timers so we can use. They love the visuals like the sand clocks where they can see like the sand leaving and then a visual timer that ticks down like the minutes and then makes like an alarm sound. For example we use it during center so when they know when the center time is done the alarm will go.
It's time for them to clean up and we're going to move on to something else. We have our motion thermometer where they can tell us are they feeling happy or calm or angry? A choice board. So maybe we can offer choices during centers or at lunchtime, giving them those visuals as well as using the verbal language. What would you like for lunch today?
You want chicken Nuggets or pizza and then showing them the options and letting them choose the first then board. First we're gonna do this, then we're gonna do this. So if your student really struggles with transitioning to do something else, that's a great time to use a first then board. First we're gonna do this and then we're gonna.
Go do this other thing that maybe that's what they're looking to do. And then on the bottom, just more transition cards. The visuals are very important for this age group. They really like to see what's to expected of them because sometimes they might not.
Always understand what we're verbally asking them, so them pairing the picture and our words at one time usually helps with their frustration and their understanding.
And now we just have a few more tools to strengthen social and emotional development. And these are things that we utilize in the classroom. All of the teachers have some form of visual supports that they have in their classroom. We talk about emotions. We have center time where we get together or shall I say, circle time.
Where we have times where the students, if they are verbally able to talk about how they feel or if they can actually point to a picture of how they're feeling today, they have that understanding. And then for the babies that don't have that understanding, sometimes we give them two choices and we just help them and then we say, hey, you're happy today.
And maybe give them a smile and maybe they'll give us a smile in response to stuff like that. So we do tap into the emotional piece for all of our students, just to kind of see where they are and how much understanding they have.
We also have calm down corners in our classroom and the calm down area is just the area where sometimes some of our higher students are able to say, hey, I need a break, I need to go and have a moment and they can go over to the calm down area and they can self-regulate themselves for students that aren't able to communicate that information.
Then we have this area where we have sensory toys that we can take out. We can give them squishies. We can give them just different things to help them embrace that moment of distress. So we have that area in all of our classrooms. They may look different.
We have an area where we consider a calm down area for our kids to go when they're in distress. We also have, like I said, the different visuals. We have social stories for some of our higher functioning students that may understand and those social stories that they use at school can definitely be something that they.
A teacher could make for you to utilize at home as well, and it can be student specific and it can be actual behavior specific. If your student is struggling with transition, it could be a transition social story or if your student is struggling with.
Toy exchange with other kids or are playing with other kids. It could be a story specific to that. So if you have questions about that or you need more information about that, please reach out to myself Rhonda Johnson at Fortbendisd.com or you can reach out to your teacher on your campuses.
Where your students are, and they can definitely help you with social stories or guide you in to guide you to help you find different tools that you can use at home, whether it be a visual support, whether it be a social story, or whether it be an emotional support card or strategies.
The teachers have so many techniques and so many tools that they utilize that sometimes when I go into the classroom with myself, I'm surprised. I'm like, oh, this is so neat. Like, I get excited. So I know that the kids are getting excited as well.
OK, and then why emotional tools matter and building resilience. So the sensory or calm down corners, they teach a child to identify their state. So whether they're upset or they just need a break for a minute. And we provide tools like squishies, weighted toys or bubbles to regulate themselves before a meltdown begins.
And this is the core of self-regulation. Next, the emotion cards. They give children a visual vocabulary for internal feelings, allowing them to communicate needs non-verbally. So if you're asking them, do you feel happy or sad today, and you show them two cards, they can point to you and show you exactly.
Exactly how they're feeling instead of resorting to challenging behaviors. And then lastly, the social stories. The benefit of those stories is to prepare a child for a new or difficult situation by explaining the sequence of events. So like Rhonda said, the transitioning, you can read them the stories so they can relate it to themselves.
And then lastly, your journey as a parent gives you a unique wisdom. You are not just guiding your children through challenges, but you're showing them how to build a life of strength, resilience, and boundless possibilities.
Now we have a open forum for questions and answers. If you guys have questions that you would like to give us, we were here to answer any questions that you may have. And if we don't have the answers today, we will definitely research to try to figure out the answers.
To your questions.
Do we have any volunteers?
[image: ]
Harry   24:09
Cortana.
Volunteers for Sorry, you need volunteer.
[image: ]
Oursler, Paige   24:14
Question. Anybody have any questions that they would like to ask at this time?
[image: ]
Harry   24:20
Oh.
[image: ]
Oursler, Paige   24:24
Anything that was unclear? Anything you like clarification on? Maybe a better example or something? Um.
Or if you have a situation that you don't mind sharing and maybe we could give you some guidance briefly at this point. Or if we have to get your information and we can talk at a later date, we can definitely do that.
[image: ]
Harry   24:47
Um.
So how do we, how do we talk like in person or how just we have to e-mail you guys if we wanted to share something about our kids and their behavior?
[image: ]
Oursler, Paige   25:00
Yes, if if you could e-mail me with a a contact number so that I could call you back or if you if you feel comfortable putting your number in the chat with your name, uh, I can definitely use that and I can call you back and we can discuss it.
On a personal level.
[image: ]
Harry   25:18
OK. Thank you so much. That was only question.
[image: ]
Oursler, Paige   25:20
No, no problem. And that's with anybody. And I see there was a question, how do we potty train? OK, so if your student is currently, I would say at least three years old. If your student is at least three years old and it depends on.
Their actual functionality, if they're able to walk and different things on their own, then with the potty training, we would definitely start with limiting the liquid intake or monitoring the liquid intake. That would be my first thing or my first suggestion to start there because by you monitoring what they're drinking.
And when they're drinking, then you're able to kind of track when they are urinating or defecating in their diapers and stuff like that. So when you do that and you kind of track it, whereas we're taking our kids usually anywhere between 30 to 45 minutes, every 30 to 45 minutes throughout the school day.
If you have a three-year-old that's a half-day kid, they should be going to the restroom at least every 30 minutes when you're doing the potty training process. And you also have to take into account that we want to follow the actual sequence as well. We want to even if it's hand over hand with the.
Pulling up the pull ups up and down them actually sitting. You have to take a lot of things into consideration. If there's some refusal there, then I would have to take a different approach. But if it's a kid that is willing to go to the restroom that's willing to sit, sometimes we have to sit for extended periods. You also.
Have to maybe make it entertaining, make it like if they do anything, we have to definitely praise. Even if it's just the tinkle, we have to praise like it's the biggest thing that.
But to make it more specific and not so generic, I would have to know like what type of student this is and what the challenges are that you're seeing at home if there are some challenges. But if you just want to like, are you at the beginning stages of trying to toilet train? I would definitely.
Definitely watch the intake, keep a log of when they're eliminating and try to time and try to make sure that we're going to the restrooms at certain times of the day, like first thing in the morning before bed, you know, like different times, like after 30 minutes after they've eaten or.
Drink something. Different things like that are really important when you're actually starting that process for a kid that's not giving you a hard time with actually going to the restroom. For kids that are a little bit more challenging and that don't want to sit on the toilet, then it's a totally.
Different approach. You have to kind of scale back. You have to get them to go into the restroom. You have to get them to maybe touch the the the toilet to see that it's a safe space.
And make them feel comfortable in that area before we actually start to even start the toilet training process. So that's what I'm saying to make it more specific to your child. If you have specifics and you're willing to share those specifics with me, I can give you.
More detail for the routine, but I hope I answered the question. I see a lot of stuff up in the chat. I will definitely make sure that I read through the chat messages and respond. So just make sure you either leave a e-mail with your name and our phone number.
I just need that information so that I can have that so that I can respond to you. Now if you don't feel comfortable leaving your information in the chat, I'm the only Rhonda Johnson in the district currently, so you can look me up. You can e-mail me specifically.
And I will respond. OK, so that's how to get him the proper nutrition. He's very picky and can survive off in Nuggets and quesadillas. OK, so.
I told my son did not eat anything. He's on the autism spectrum and he's 19 now, so he did not eat anything except for cereal. He loves cereal and I used to worry about that. But the doctor was like, it's OK, let him eat the cereal and just consistent.
Consistantly introduce things, introduce things, put things out there that are different. You know, we're not going to let the kids starve and no, nobody's going to do that. But to just introduce and then let him see you eat those different things and you just like, this is so good, you know, like you just imitate and you make things seem inviting.
I mean or engaging to those kids. And when you do things like that, you'll be like, maybe I need to try that, you know, like, but it is hard to try to force a kid to eat something that they don't want to eat and I totally understand that. So that's why I'm saying you just have to.
Maybe model for them eating those different types of things that you would like for them to try to embrace and just go slowly and see what happens.
All the questions we have something.
OK. And I do see some names in here with follow-ups that need more information specifically. And like I said, I will definitely respond to you and I see one hand up.
[image: ]
Keni   30:55
So.
[image: ]
Oursler, Paige   30:56
Yes, ma'am. Go ahead.
[image: ]
Keni   30:57
So I'm sorry like OK on a for for the feeding. OK how can we like do we like my question is do we let him or like I'm like.
[image: ]
Oursler, Paige   31:00
Oh, I'm sorry. Yes, Sir.
[image: ]
Keni   31:14
But like do we let them like be hungry and so they'll try different and like try try to come and find the food and stuff like that.
Do we? Should we do that or do we?
I can.
[image: ]
Oursler, Paige   31:32
That's what I did. I took it up with my physician and they said that it was OK for him to eat that for extended period. But if I tell you now, my son is 63 and he's.
So sometimes with their little ones, it's just a little bit more challenging for them. They just don't want that. They're just not used to it. And like I said, with the modeling of different things and getting them to try different things.
[image: ]
Keni   31:47
Oh, yes, yes, yeah, no.
[image: ]
Oursler, Paige   32:04
I would take that route as opposed to not feeding them at all. Before I would not feed a student, I would definitely consult my physician first.
[image: ]
Keni   32:05
Hello.
OK so no like when like my son he when he's hungry he will eat like he will eat like 2 but like tortilla and stuff like but he would as in vegetarian he would not go with the I put everything in his lunch. No no vegetable.
[image: ]
Oursler, Paige   32:21
Mhm.
Mhm.
The vegetables.
[image: ]
Keni   32:33
He will finish the snack that we put it like something, you know, crispier that he likes and cheese and grapes or whatever. But there is a certain things like even in the fruits he just like is the green grapes. It has to be green, cannot be he get rid of red or anything, red or black or any other grapes.
But I noticed that if I don't put it, and if I put the red grapes, he's eating at school because there's nothing that he like other than the grapes. At that time, it doesn't matter. That's how, yeah.
[image: ]
Oursler, Paige   33:03
Well, I think you answered your question yourself. You you were definitely that. I mean that's a great strategy. So definitely if you if that is working for you to give him something that is different when you know that he's actually hungry just so that he can try it, you never know what he might.
Like, so keep doing that if that's working. But I wouldn't. I probably wouldn't do that at school because sometimes that could cause frustration at school, especially if he is hungry and he won't eat it.
[image: ]
Keni   33:23
Yeah, I put the like.
Yes.
Yeah, and that's what is in my head that if he don't eat there, he not gonna cooperate because he's hungry from inside and it's hard for him to explain his emotions that he's hungry. Now he started saying it and he comes to me. So definitely he's going to teacher too, and teacher are working on it too. That's why he's saying that now.
[image: ]
Oursler, Paige   33:44
Right.
[image: ]
Keni   33:57
He started verbally saying like I'm hungry, but how do I I I help him with I have. I think he has the texture issue that he don't touch the if I give him a vegetable Curry like potato Curry today, cauliflower Curry today or something. It's dry. It's not wet. It's dry with some.
[image: ]
Oursler, Paige   34:01
So OK.
Mm-hmm.
[image: ]
Keni   34:17
With some of our Indian spices in it. So I give cauliflower, I give it one day, okra, potato, different kind of veggies, you know, but it just come home just as it is how we send it. I just put a couple of broccoli with some of our Indian spices in it, but he don't, he don't touch it. So how do I help him?
I think he's scared. He's touching stuff that makes his hands dirty.
[image: ]
Oursler, Paige   34:37
Maybe.
So maybe working with utensils a lot more, maybe using the utensils and helping him, whether it be a hand over hand or a fork where he can like a safety fork with, you know, the softer, the softer forks that are plastic, him actually using the fork to pick the items up and use it like that instead of him using his hands because.
[image: ]
Keni   34:46
Right.
[image: ]
Oursler, Paige   35:01
Some of our babies that are on the spectrum are that that stickiness are being dirty. They do not want to be dirty at all. They don't want to finger paint. They don't want to play with Play-doh and different things like that because they just don't. They just don't want that texture or that dirty feeling.
[image: ]
Keni   35:18
But he does like the I started. Yeah, I started working, but I I think it's a good idea that you said about cutting vegetables, play time with the some fruits and vegetables and cutting when the forks. I'll definitely introduce that. But he does play with the clay sand and Play DoH. Yeah, Play DoH and.
[image: ]
Oursler, Paige   35:35
Oh, he plays with the play dough, OK.
[image: ]
Keni   35:38
But I don't know. He don't like to touch the something that makes it. That's that's like, you know, spongy or like, you know how mushroom it gets after it cook and it's soft things like.
[image: ]
Oursler, Paige   35:42
The best of them.
And all of the vegetables that you are talking about are some of your higher, more the vegetables like.
That a lot of kids don't eat across the board. Like a lot of kids are not like, oh, I want some cauliflower. Oh, I want some broccoli. No, that's not something that is very common in most kids. So don't feel like he's just so different because he's not. A lot of kids are not that are young, aren't eating these vegetables or even.
[image: ]
Keni   36:01
OK.
Um.
[image: ]
Oursler, Paige   36:19
Older, you know, like when you start to think about like maybe corn, sometimes that's something that kids gravitate to. Sometimes green beans is something that kids gravitate to. Those are some of your more common, like, I don't think that.
Cauliflower because of the the actual taste of cauliflower. Sometimes that is just not gonna be one that's gonna go over well with young kids. Cause even as an adult, like my cauliflower has to be cooked a certain way and I I don't want it to be too soft. I want it to have that like.
[image: ]
Keni   36:50
Yes.
[image: ]
Oursler, Paige   36:55
That little crisp to it with most of my vegetables. So it just kind of depends and every kid is different. But like I said, to model like something that you're doing, try the utensils and just keep continuously introducing.
[image: ]
Keni   37:11
Perfect.
[image: ]
Oursler, Paige   37:12
You're not doing anything wrong. Everything that you guys have said are positive things and definitely things that you need to just keep on trying. And I'm telling you, it worked for me. My son eats sushi. He eats now. He's not being on on all the vegetables, but he he does expand his horizon.
A lot more than he did when he was younger.
[image: ]
Keni   37:36
And from non verbal he started being verbal now but how do we you know do with some like with like no eye contact. He's on now little more eye contact and little focus but how how we can help him more improve, improve it like yeah.
[image: ]
Oursler, Paige   37:54
Improve with the eye contact. OK, so.
[image: ]
Keni   37:56
Yes, yeah.
[image: ]
Oursler, Paige   37:59
It's still an issue and I don't think that that's something that you can ultimately improve on. Other than practicing you, you practice, hey, you look at me when I'm talking to you or you show him like sometimes I would do like look away and talk and then he'll be like, no, like, like.
[image: ]
Keni   38:17
Yeah.
[image: ]
Oursler, Paige   38:18
Like, look at me. And so when you play those little games with kids, they start to understand and they start to model and they start to do those things as well. So you also just like, keep practicing with him, showing him, maybe taking his face gently, like, look at Mommy when she's talking to you. You want something and then you mom.
[image: ]
Keni   38:22
OK.
[image: ]
Oursler, Paige   38:38
Model for him that same type of communication response.
But even now, my son is 19. Sometimes he'll look off and talk to me and I'll have to redirect his focus.
[image: ]
Keni   38:43
OK, so you imitate them.
OK, OK. So like, we just have to like behave the way they behave so they are can understand and be kid with the kid, right? Yeah. Model for them. Yes. OK.
[image: ]
Oursler, Paige   38:57
It it is.
You have to model for them. I used to have to model. How was your day? When my son started to talk a lot more, I was like, how was your day? He was like, good. I didn't get in trouble. I was good. And I would have to model like, hey, I went to work today and at work I did this. At lunchtime I ate.
This. So it's just a lot of modeling because it just doesn't come natural to some students.
[image: ]
Keni   39:25
And what do we do for the meltdowns when they just like, should we just pick the, you know, sometimes when there is a family gathering or something, we just, they just go on the floor and you know, So what do we do? We just leave them alone, give them a space or should we just tell, hey, it's not immediately we should.
Pick them up and give them a hug or something.
[image: ]
Oursler, Paige   39:45
The first thing, the first thing that we have to try to figure out is what is the behavior? What is he trying to communicate?
[image: ]
Keni   39:53
OK, like, you know, some kids are taking the toys or something and he don't wanna wait or something. Even though we say, uh, wait, it's not ours or it's not your toy, it's their toys. You know the kids, they don't.
[image: ]
Oursler, Paige   39:54
And once we figure out what he's.
Yes.
[image: ]
Keni   40:09
Understand. Like, you know, OK, he has that.
Yeah, Miss Kenny. Yeah.
Alright, fine. Yeah, sure.
[image: ]
Oursler, Paige   40:26
OK. Oh, I see your name. I see your name is the Patel. Miss Patel. OK, Miss Patel, I see your name here. Did you put your phone number over there? 62? OK, so we'll definitely cause you have some more specific information and I just want to give everybody else an opportunity if they have a question, but I can definitely reach back.
[image: ]
Keni   40:30
Yeah, yeah.
Yes.
Yeah.
[image: ]
Oursler, Paige   40:45
Back out to you.
[image: ]
Keni   40:46
Perfect. Thank you so much.
[image: ]
Oursler, Paige   40:48
No problem.
Yes, ma'am, Miss.
Oh, I'm sorry. Could you please pronounce your name for me?
Oh, opia.
The tape. All it. There we go.
[image: ]
olaitan A Oyepeu   41:05
I like to. I like to cry.
Can you hear me?
[image: ]
Oursler, Paige   41:11
Yes, ma'am, we can hear you.
[image: ]
olaitan A Oyepeu   41:12
Hi, Alaito. Yeah, thank you so much. I joined a bit late. I didn't have access, so they just sent me a PDF and I didn't. I couldn't tell if it was teams and all that. So is there a recorded part of these and how often do we have this?
I actually have a sword, one that is not being diagnosed yet, but I could tell that he has some delays and all that. He's actually three, so I'm just trying to put it trading. Yeah, he speaks few words at times, like over the weekend I was shocked. He came to wake me up was 3.
August and it was shocked to keep to wake me like, wake up mommy, wake up, wake up. And you know it's it's it talks, it talks what it's it's not consistent. Do you understand? And I'm actually in this is my firstborn. I don't know what this is happening about.
[image: ]
Oursler, Paige   42:01
Mm.
[image: ]
olaitan A Oyepeu   42:06
I'm due to this. I don't even know anything about it and I.
[image: ]
Oursler, Paige   42:10
OK, So what I would suggest, have you reached out to our intake team to have some testing done?
[image: ]
olaitan A Oyepeu   42:20
No, what he's already in, uh, so I don't know who to reach out to.
[image: ]
Oursler, Paige   42:23
OK. So could you put your number? OK, I see your number in the chat. I will call you and we can go through some specifics with you, try to figure out how or what your next step would be in order to get maybe some more assistance or get some testing done on your son.
[image: ]
olaitan A Oyepeu   42:30
Yeah, yeah.
Thank you so much. I appreciate it. Thank you.
[image: ]
Oursler, Paige   42:45
OK, no problem.
Is there anyone else that has a question that we would we would like to have answered or if not, we're going to conclude our presentation for today and we're going to thank each of you for attending today. We are so glad that you guys were here and we will respond back to your questions.
With answers as quickly as possible. If I don't reach back out to you today, it will definitely be before the end of the week. Um.
You said thank you. Oh, OK. So thank you guys, but.
[image: ]
Manthey, Cindy   43:23
Wonderful. Thank you so much to our ECSC team and thank you everyone for joining the presentation. A link to the presentation and to the recording will be on the special education website in the Fort Bend ISD department website under.
parent learning opportunities. So you can access the presentation there and the recording. Thank you so much. Everyone have a great day. Bye now.
[image: ]
Manthey, Cindy stopped transcription
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